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THE ADJUSTMENT PROBLEMS OF AFRICAN STUDENTS
AT WESTERN MICHIGAN UNIVERSITY

Apollos Bitrus Goyol, Ph.D.
Western Michigan University, 2002

There are more international students enrolled in colleges and universities in
the U.S. than in any other country as reported by the Institute of International
Education.

In the 2000/01 school year, the institute estimated that 547,867 inter

national students were studying in the U.S. Most of these students, 302,058 (55%)
came from countries in Asia; and 80,584 (14.7%) came from Europe. Latin America
had 63,634 (11.6%); followed by the Middle East, with 36,858 (6.7%); Africa, with
34,217 (6.2%); North America, with 25,888 (4.7%), and Oceania, with 4,624 (.8%).
Ten students were Stateless. As a response to the high number of international stu
dents, an increasing amount of literature has addressed the specific needs, unique
experiences, and acculturation patterns of these students (Essandoh, 1995; Hayes &
Lin, 1994; Pedersen, 1991; Sandhu, 1995).
Adjustment is defined as the process through which individuals become inte
grated into a new environment, including the satisfaction of motivations and needs.
Adjustment/Acculturation research on international students has revealed that varia
bles such as perceived discrimination, use of the English language, finances, and
shorter time spent in the U.S. contribute to lower levels of adjustment. The impact of
declared majors,

length of stay,

marital status, age, and gender in the
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adjustment process has also been addressed in several studies, revealing conflicting
results.
The purpose of the present study is to examine if and how the above five
stated variables contribute to the adjustment process, using the Michigan Inter
national Student Inventory Problems (MISPI) checklist. One hundred and thirty
African students enrolled at Western Michigan University for the 2000/01 academic
year were surveyed to determine their perceptions of their own adjustment and accul
turation processes. Statistical analysis of the data included descriptive statistics, para
metric tests, t-test, and MANOVA. The major findings of the study were that African
students at Western Michigan University identified the financial aid and English lan
guage adjustment areas as those with which they were most concerned and least con
cerned, respectively. Surprisingly, the five variables tested (age, gender, academic
classification, and duration of stay in the United States) did not differentiate differ
ences in the current sample.
In summary, this study indicates that an accurate understanding of inter
national student adjustment/ acculturation problems requires identifying variables that
might influence their American educational sojourn. A qualitative research approach
may help identify other unknown factors that may relate to adjustment problems as
well as provide important information that may help guide the revision of the MISPI.
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CHAPTER I

INTRODUCTION

There are more international students enrolled in colleges and universities in
the U.S. than in any other country as reported by the Institute of International
Education (2002). In the 2000/01 school year, the Institute estimated that 547,867
international students were studying in the U.S.

While most of these students,

302,058 (55%), came from countries in Asia, 80,584 (14.7%) were from Europe.
Latin America had 63,634 (11.6%), followed by the Middle East with 36,858 (6.7%),
Africa with 34,217 (6.2%), North America with 25,888 (4.7%), Oceania with 4,624
(.8%), and there were 10 students that were Stateless. Concomitant with the high
number of international students, there has been an increasing amount of literature
that has addressed the specific needs, unique experiences, and acculturation patterns
of these students (Essandoh, 1995; Hayes & Lin, 1994; Pedersen, 1991; Sandhu,
1995).
In recent years, international students’ adjustment to American culture has
been viewed from an acculturation perspective, even though international students do
not hold a “normal” minority status (3erry, 1980).

A common definition of an

international student is, “anyone who is enrolled in courses at institutions of higher
education in the United States who is not a U.S. citizen, an immigrant (permanent
resident) or a refugee” (Institute of International Education, 2002). As early as 1955,
1
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Lysgaard suggested, based on self-reports of attitudes toward their host country after
completing programs of various lengths in the U.S., that there is a U-curve in the
adjustment pattern of international students. Specifically, there is a general positive
attitude toward the host country for those returning home after 6 month; a negative
and critical attitude for students returning home after one year, and a positive attitude
again for students who returned home after 18 months. Similar patterns of adjustment
were also identified for international students who stayed in the U.S, i.e., longitudi
nally, at 6,12, and 18 months. The U-curve hypothesis can be related to the adjust
ment pattern that international students go through as shown in the adjustment cycle
figure. At the start of the sojourn, the international student is likely to be excited by
finally arriving in the U.S., and generally feels optimistic and positive toward the host
country. However, soon the reality of academic work in a foreign language, difficulty
making close friendships, and the hassles of everyday tasks all combine to generate
feelings of frustration, self-doubt, and negative attitudes toward the host country and
its educational system. Gradually, as the student gains in the requisite understanding
and competencies for successfully meeting the challenges of the host country social
and educational environment, find a few friends, etc., his/ her self-esteem, general
attitude, and emotions tend to improve. This upward turning phase is enhanced by the
prospect of returning home, especially for those students who have bright futures back
home (Institute of International Education, 1994; Sewell & Davidson, 1956).
The theory of acculturation focuses on understanding the adaptation processes
and cultural changes of minority groups as they experience first-hand contact with a
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dominant culture (Sodowsky, Lai, & Plake, 1991; Sodowsky & Plake, 1992). Origin
ally, acculturation was defined as a process of cultural change that occurred at a group
level (Redfield, Linton, & Herskovits, 1936). Today, it is also recognized as attitudinal and behavioral changes in an individual whose cultural group is mutually experienceing acculturation (Berry, Kim, Minde, & Mok, 1987; Graves, 1967; Moyerman &
Forman, 1992).
There are many models of acculturation; of one well-known model is the
Bidirectional Acculturation Model (Berry, 1980; 1983). This model proposes that a
minority person’s psychological adjustment to a new culture can occur in four differ
ent ways: (1) integration, (2) assimilation, (3) rejection, and (4) deculturation. Inte
gration refers to a person’s desire to belong to the majority culture, whereas assimila
tion indicates the extent to which a person feels she or he has acculturated into the
majority culture at the expense of her or his own culture. Rejection indicates the ten
dency to reject the majority culture to maintain one’s native culture. Finally, decul
turation reflects the extent to which a person feels that he or she cannot identify with
either his/her own or the majority culture. Differences that distinguish one culture
from others are what provide individuals of the first culture with a unique sense of
cultural identity; they are impossible to replicate in a foreign country. Therefore, the
loss of such cultural self objects as the symbolism of the national flag, music and art,
as well a numerous other background aspects of the home culture can have a sig
nificant impact on the international student’s quality of adjustment in the new
environment.
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The acculturating process is considered to be a difficult, reactive, and conflictual process rather than a smooth transition. Difficult and reactive, because it
involves the adjustment o f a minority group, or a minority person, to the culture of a
dominant group (Berry, 1983). Stress is often experienced during the acculturation
process (acculturative stress), and takes the form of anxiety, depression, identity con
fusion, feelings of alienation, and heightened psychosomatic symptom levels (Berry et
al., 1987). As international students leave their home environment, they lose a famil
iar support system (Essandoh, 1995). Pedersen (1991) suggested that loss of a sup
port system could result in increased anxiety and loss of self-esteem.
Understanding American behavior and adjusting to it may be a difficult task
for international students (Sandhu, 1995). Winkelman (1994) notes that socialization
in a new culture is not a continuation of the developmental process in the home
country. Many factors come into play. First, the student’s legal status as an alien
may imply to his native peers that he is transient in American society and brand him
from the outset as an outsider. Also, as a foreigner, the international student may not
have a clear idea of what is expected of him/her. Culture shock is another common
experience among international students after their arrival in the U.S. (Ozbay, 1984;
Sandhu, 1995; Sandhu & Asrabadi, 1994; Spradley & Phillips, 1972). According to
Winkelman (1994), the resolution of culture shock lies in learning how to make an
acceptable adaptation to the new culture. There may be an adjustment without adap
tation, such as “flight” or isolation. Many people who go to foreign countries do not
effectively adapt; instead they choose to return home during the crises phase. Others
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use various forms of isolation, for example, living in an ethnic enclave and avoiding
substantial learning about the new culture, which slows the acculturation process
(Mori, 2000). If the international student desires to function effectively, however,
then it is necessary to adjust and adapt. Gradually, the international student makes
new friends, increases his self-esteem and general attitude, and gains the requisite
understanding and competencies for successfully meeting the challenges of the host
country's social and educational environment. He/she begins to develop problem
solving skills for dealing with the culture and begins to accept the culture’s way with
a positive attitude. The culture begins to make sense and negative reactions and
response to the culture are reduced as one recognizes that problems are due to the
inability to understand, accept, and adapt.
All college and university students need to adapt to their new educational and
social environment (Ginter & Glauser, 1997). Research has shown that many inter
national students experience a lack of resources and support to deal with various situ
ations, such as cultural and social difficulties (Winkelman, 1994). They also express
a greater need for career and academic advice compared to American students
(Cheng, Leong, & Geist, 1993; Day & Hajji, 1986; Heikinheimo & Shute, 1986;
Leong & Sedlacek, 1989; Pedersen, 1991). In addition to the adjustment issues that
every student has, international students encounter additional stressors due to the
demands for cultural adjustments. Linguistic, academic, inter-personal, financial, and
intrapersonal problems constitute unique sources of stress for international student
(Mori, 2000). Thus, the adjustment into American culture and university life can be
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difficult, causing international students acculturative stress.
Acculturation is desirable for both American and international students. The
familiar metaphor o f this nation as a “melting pot” has led to confusion and disagree
ment among researchers.

Some believe that international students should become

acculturated, that they should assimilate themselves into the American educational
system, believe and behave like American students, and shake off characteristics of
their cultural and ethnic backgrounds (Winkleman, 1994). Others believe that such
acculturation is never fully possible, that cultural diversity is, in itself, a mark of the
“American” culture, and that such diversity, in all of its manifestations, should be, not
only recognized, but honored, celebrated, and encouraged (Lonner & Ibrahim, 1996).

Rationale for the Study

Mori (2000) said international students on the American college campus are a
diverse and increasing population whose unique concerns are traditionally over
looked. According to Thomas and Althen (1989), international students share certain
characteristics regardless of their diverse cultural, social, religious, and political back
grounds. For instance, unlike other ethnic minorities, refugees, or recent immigrants,
most international students plan to return to their home countries eventually and are in
the U.S. only temporarily. They are people in transition who choose to live in a for
eign academic setting to realize their educational objectives. Because they are far
from their families, relatives, and friends at home, they are also likely to have basic
social support networks that are very distinct from those of American students. Being
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faced with a new set of basic values and beliefs, international students are continually
challenged to accommodate themselves to a variety of acculturation and adjustment
problems.

Moreover, international students have to deal with the same academic

concerns faced by U.S. students.
Despite the fact that international students, as a group, have many important
commonalties, manifestations of their acculturative stress, culture adjustment issues,
and help seeking behavior vary depending on such factors as host culture/country
ethnicity, gender, age religious, and linguistic backgrounds, sexual orientation, marital
status, and area of residence in the U.S. Studies focusing on these factors are scarce.
Arubayi (1981) suggests that international student adjustment can be better
understood when studied in the context of the academic and social climate of the
institution in which the international students are enrolled. Although colleges and
universities often view foreign students as a source of diversity, enlightenment, and
revenue, they also bring with them special needs.

It is the responsibility of the

institution to address these special needs, starting when they arrive on campus.
Therefore, the rationale for this study is to collect data that will inform the
development of better international student services and effective international
orientation programs.

Purpose of the Study

The purpose of the study is to identify the adjustment problems experienced
by a group of international students at a Midwestern university. Specifically, this
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study seeks to identify the adjustment problems of African students enrolled during
the 2000/01 academic year at Western Michigan University as measured by the
Michigan International Student Problem Inventory (MISPI) (Porter, 1962).

Research Questions

The objective o f this study was to identify and answer the following research
questions:
1. What is the level of perceived adjustment in the 11 problem areas as indi
cated by the MISPI?
2. Are there any differences in the adjustment problems of African students
with respect to the following variables: (a) age, (b) gender, (c) academic classifica
tion (undergraduate/graduate), (d) duration o f stay in the United States, and (e) major
field of studies.

Assumptions

The following basic assumptions are considered to be necessary for this study:
1. It is assumed that all subjects will respond candidly and honestly when
identifying their choices of adjustment variables included on the MISPI.
2. Students have the capacity to recognize and relate to their adjustment prob
lems, identified in the instrument as bearing a significant influence upon their lives at
WMU.
3. The MISPI is an inventory that consists of 132 items divided into 11 prob
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9
lem areas. The investigator assumed that the responses would accurately reflect the
students’ concerns and degree of adjustment in the U.S.

Implications of the Study

There are two major implications for this study. First, the present study would
advance the knowledge of international students’ adjustment/acculturation processes
by identifying the adjustment problems they experience. Secondly, the present study
would provide some important findings whether age, gender, marital status, major
field of studies, duration of stay, and academic classification impact adjustment. If
age, gender, marital status, major field of study, duration o f stay, and academic classi
fication differences are found among students from African, universities could design
more comprehensive and effective international orientation programs as well as pre
departure orientation for students prior to leaving their home countries.

Definition of Terms

Adjustment. The process through which individuals become integrated into a
new environment. It includes the satisfaction of one’s motivations and needs.
Acculturation. The process of adapting the culture, or traits, or social patterns
of another group (Winkelman, 1994).
Problems. Problems are defined as any personal worries, concerns, fears,
trouble, difficulty or frustrations encountered by African students while studying in a
college or university in the United States. They may result in anxiety (worrisome
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feelings) and grief (deep sadness) (Meyer, 1984).
African students.

African students include individuals who are citizens of

Africa and are enrolled as students at Western Michigan University. These students
are further identified as those who hold F -l or J -l non-immigrant status.
Foreign or International Students. Foreign or international students is a term
that refers to all students who are not citizens of the United States and who are en
rolled with a non-immigrant visa status studying in American colleges and universi
ties. The terms “Foreign Students” and “International Students” are used synony
mously.
Michigan International Student Problem Inventory (MISPD. MISPI refers to
the instrument used in this study, which was developed by Porter (1962) at Michigan
State University, East Lansing. The problem inventory is the main data collector.

Limitations of the Study

1. The participants are from one university only, Western Michigan
University, Kalamazoo.
2. Only African students listed on the official enrollment for 2000/01 aca
demic years were used as participants.
3. Participants are required to use English for their written responses, which
may not be their first language.
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CHAPTER n

REVIEW OF RELATED LITERATURE

Introduction

The increase in pluralism and culture diversity in the United States has been
markedly reflected in its educational systems (Bradley, Parr, Lan, Bingi, & Gould,
1995). The size of the international student population in American universities has
been steadily growing since the end of World War II (Das, Chow, & Rutherford,
1986; Sandhu, 1995). In the 2000/01 school year, the Institute estimated that 547,867
international students were studying in the U.S. Most of these students, 302,058 or
55%, came from countries in Asia, while 80,584 or 14.7% were from Europe. Latin
America had 63, 634 or 11.6%, followed by the Middle East with 36,858 or 6.7%,
Africa with 34,217 or 6.2%, North America with 25,888 or 4.7%, Oceania with 4,624
or .8%, and there were 10 students that were Stateless (Institute of International Edu
cation, 2002). As an important center for information and advanced technology, the
United States has been consistently attracting many students and scholars worldwide
(Sandhu, 1995). International students are located in more than 3,000 American insti
tutions of higher education and represent over 186 nationalities (Institute of Inter
national Education, 2002).
International students on the American college campus are a diverse and in
creasing population whose unique acculturation concerns are traditionally overlooked
11
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(Mori, 2000). Given the current educational trend towards globalization, many insti
tutions of higher learning are internationalizing their structure and curricula (Greene,
1998). In light of this internationalization process, educators often discuss the enrich
ment potential that international students bring to the university atmosphere, beyond
the financial benefits to institutions (Sandhu, 1995). However, research (Mori, 2000)
suggests that the demands for acculturation/adjustments frequently place international
students at greater risks for various problems than their American counterparts in gen
eral, it is important that studies should be done to help identify these problems.
According to Thomas and Althen (1989) international students share certain
characteristics regardless of their diverse cultural, social, religious, and political back
grounds. For instance, unlike other ethnic minorities, refugees, or recent immigrants,
most international students plan to return to their home countries eventually and are in
the U.S. only temporarily. They are people in transition who choose to live in a
foreign academic setting to realize their educational objectives. Because they are far
from their families, relatives, and friends at home, they are also likely to have basic
social support networks that are very distinct from those of American students. Being
faced with a new set of basic values and beliefs, international students are continually
challenged to accommodate themselves to a variety of acculturation/adjustment dif
ferences.
Research has yielded somewhat limited support for the U-curve hypothesis
which postulates that at the start of the sojourn, the international student is likely to be
excited by finally arriving in the U.S. and all the stimulation from the new
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environment, and generally feels optimistic and positive toward the host (Lysgaard,
1955). O ther patterns of adjustment have also been identified (Verghese, 2002). For
example, unlike the Scandinavian students in the earliest studies, some non-European
students from Asia and Africa followed an upside-down U-curve adjustment pattern
(Verghese, 2002). Finally, a W-shaped curve has been identified when the process of
readjustment to their home country post-sojoum was also included. Americanization
can have differential effects on these students as they re-enter a home culture, which
may exhibit differential levels of tolerance, or intolerance, for the student’s new found
identity and attitudes (Winkelman, 1994).
Three factors emerge when considering the adjustment problems of inter
national students. First, Klein et al. (1971) suggest that in order to adequately predict
or evaluate the behavior of international students, w e must consider their specific cul
ture. So, it may not be fair to analyze and compare the experience of a Venezuelan
student with a Taiwanese student without considering the different cultural back
grounds of each. What appears to be inappropriate behavior from an international
student in this culture may be acceptable if seen in the light of his or her own culture
(Greene, 1998).
Secondly, attention must be given to the specific academic and social environ
ments of the institution being studied (Kahne, 1976). For example, one study (Selby
& Woods, 1962, as cited in Kahne, 1976) found that international student morale was
higher during vacations and at the beginning of semesters and was lower at the end of
the semesters and during examination time. They found that these trends could not be
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understood in terms of acculturation or culture shock.
The third factor was postulated by Maundeni (1999). Some of the problems
and concerns that affect international students’ adjustment to universities abroad are:
personal and psychological problems, academic problems, difficulties experienced in
replacing a social network of family, concerns about political instabilities in their
home country, finances, cultural differences, and food and climate problems. A num
ber of researchers including Adelegan and Parks (1985), Maundeni (1999), and Pruitt
(1978) have also found that African students experience difficulties in adjusting to life
at universities abroad. However, little attention has been paid to identifying these
problems.
The review has been organized in the following sequence:

(a) theories of

acculturation/adjustment and patterns of adjustment, (b) three studies which focus on
an entire international student population at (one) particular institution(s), (c) litera
ture of adjustment of students from a specific African country or a region, (d) six
studies group international students according to their specific course of study or
major, (e) three comparative studies between student groups, and (f) three studies
using the MISPI.

Theories of Acculturation/Adjustment

The theory of acculturation focuses on understanding the adaptation processes
and cultural changes of minority groups as they experience first-hand contact with a
dominant culture (Sodowsky et al., 1991; Sodowsky & Plake, 1992).

Originally,
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acculturation was defined as a process of cultural change that occurred at a group
level (Redfield et al., 1936). Today, it is also recognized as a process occurring at an
individual level, resulting in attitudinal and behavioral changes in an individual whose
cultural group is mutually experiencing acculturation (Berry et al., 1987; Graves,
1967; Moyerman & Forman, 1992).
There are many models of acculturation; of one well-known model is the
Bidirectional Acculturation Model (Berry, 1980, 1983). This model proposes that a
minority person’s psychological adjustment to a new culture can occur in four
different ways: (1) integration, (2) assimilation, (3) rejection, and (4) deculturation.
Integration refers to a person’s desire to belong to the majority culture, whereas
assimilation indicates the extent to which a person feels she or he has acculturated
into the majority culture at the expense of her or his own culture. Rejection indicates
the tendency to reject the majority culture to maintain one’s native culture. Finally,
deculturation reflects the extent to which a person feels that he or she cannot identify
with either his/her own or the majority culture. Differences that distinguish one cul
ture from others are what provide individuals of the first culture with a unique sense
of cultural identity; they are impossible to replicate in a foreign country. Therefore,
the loss of such cultural self objects as the symbolism of the national flag, music and
art, as well a numerous other background aspects of the home culture can have a sig
nificant impact on the international student’s quality of adjustment in the new envi
ronment.
The acculturating process is considered to be a difficult, reactive, and
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conflictual process rather than a smooth transition. Difficult and reactive, because it
involves the adjustment of a minority group, or a minority person, to the culture of a
dominant group (Berry, 1983). Stress is often experienced during the acculturation
process (acculturative stress), and takes the form of anxiety, depression, identity con
fusion, feelings of alienation, and heightened psychosomatic symptom levels (Berry et
al., 1987). As international students leave their home environment, they lose a famil
iar support system-especially African students (Essandoh, 1995). Pedersen (1991)
suggested that loss of a support system could result in increased anxiety and loss of
self-esteem. Culture shock is another common experience among international stu
dents after their arrival in the U.S. (Ozbay, 1984; Sandhu, 1995; Sandhu & Asrabadi,
1994; Spradley & Phillips, 1972).
Due to a variety of factors, such as academic and social competition, and sep
aration from family support, college life is stressful and anxiety producing for almost
all-international students (Huang, 1977). Some literature (Hopp, 1996) has suggested
that international students’ adjustment to American colleges and universities follows
various curvilinear patterns which fit into four phases of the acculturation/adjustment
cycle as shown in Figure 1.

Pattern of Adjustment

As a visitor, student, or traveler, whenever you come to a new place, whether
it is new country, school, or a new place of employment, you will face both the chal
lenges of new cultural surroundings and the feelings o f loss of a familiar cultural
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Figure 1. Adjustment/Acculturation Phases.

environment (Winkelman, 1994).

Dealing with change is stressful.

Facing the

unknown can be anxiety producing and fear provoking. As a result, a person can
experience the stimulation of learning new things, feelings of loss of familiar cultural
cues, and confusion, or cultural shock and adaptation (Winkelman, 1994).
There are four generally agreed upon phases in acculturation adjustment
(Winkelman, 1994):
Phase I is described as the honeymoon or tourist phase, typically experienced
by honeymooners, vacationers, or those on brief business trips. For the student, how
ever, it is the application anxiety phase and is characterized by interest, excitement,
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euphoria, sleeplessness, positive expectations, and idealizations about the new culture.
Although there may be anxiety and stress, these tend to be interpreted positively.
The second phase is the crisis phase. The crisis phase may emerge immedi
ately upon arrival or be delayed for some time, but generally emerges within a few
weeks to a month of arrival. It may start with a full-blown crisis or as a series of esca
lating problems, negative experiences, and reactions. Initial culture shock may start
immediately for some individuals when they enter the airport or city. For others, it
may develop over time. Although individual reaction varies, there are typical fea
tures: things start to go wrong, minor issues become major problems, and cultural dif
ferences become irritating. Excessive preoccupation with cleanliness of food, drink
ing water, bedding and surroundings begins. One experiences increasing disappoint
ments, frustrations, impatience and tension. Life does not make sense and some may
feel helpless, confused, disliked by others, or treated like a child. A sense of lack of
control of one’s life may lead to depression, isolation, anger, or hostility. Excessive
emotionality and fatigue may be accompanied by physical or psychosomatic illness.
One finds innumerable reasons to dislike and to criticize the (foreign) culture. Home
sickness is common in this phase—one generally wants to go home. For the student
this arrival/initial culture shock stage as shown in the adjustment cycle diagram
(Figure 1).
The third phase is adjustment and orientation (surface adjustment phase). It is
concerned with learning how to adjust effectively to the new cultural environment.
Resolution of cultural shock lies in learning how to make an acceptable adaptation to
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the new culture.

A variety of adjustments will be achieved during cyclical and

individually unique adjustment phases. There may be an adjustment without adapta
tion, such as flight or isolation. Many people who move to foreign countries do not
effectively adapt; instead, they opt to return home during the crisis phase. Others use
various forms of isolation, for example, living in an ethnic enclave and avoiding sub
stantial learning about the new culture, which is mental isolation. If one desires to
function effectively it is necessary to adjust and adapt. One develops problem-solving
skills for dealing with the culture and begins to accept the cultural differences with a
positive attitude.

The culture begins to make sense, and negative reactions and

responses to the culture are reduced as one recognizes that problems are due to the
inability to understand, accept, and adapt. An appreciation of the other culture begins
to emerge and learning about it becomes a fun challenge. During the adjustment
phase the problems do not end, but one develops a positive attitude toward meeting
the challenge of resolving the issues necessary to function in the new culture. Adjust
ment is slow, involving recurrent crises and readjustments.
The final phase is adaptation, resolution, acceptance or acculturation. It is
achieved as one develops stable adaptations, becomes successful at resolving prob
lems and managing the new culture. There are many different adaptation options,
especially given diverse individual characteristics and goals. Although full assimila
tion is difficult, if not impossible, one may undergo substantial personal changes
through cultural adaptation and the development of a bicultural identity. It is impor
tant to recognize and accept the fact that an effective adaptation will necessarily
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change the individual, leading to the development o f a bicultural identity, and the
integration of new cultural aspects into one’s previous self-concept. Reaching this
stage requires a constructive response to cultural shock with effective means o f adap
tation.
These four phases are both sequential and cyclical. The shift from crisis to
adjustment and adaptation can repeat as one encounter new crises, requiring addi
tional adjustments. Winkelman (1994) concluded that student or traveler may become
effectively bicultural as the adaptation phase becomes permanent.

Adjustment Problems of International Students
in U.S. Higher Education Institutions

Verghese (2002) suggested that the following scenario is typically played
numerous times in American institutions of higher learning: A professor comes into
your class and begins speaking in a language in which you have developed a fair
degree of mastery and comfort before undertaking the journey (Mori, 2000). You are
forced to focus intently and intensely. Imagine also that the professor then asks a
question and directs you to respond. Greene (1998) suggests that you might rapidly
translate the question silently in your mind, think of an answer in your native
language and translate that back into English. You are also aware of the puzzled look
on your professor’s face, and a few looks of impatience, perhaps even a snicker, from
somewhere behind your left shoulder. You realize that your face is flushing and, with
horror, notice that you are starting to feel paralyzed. Unable to think, you become
quiet and are only vaguely able to recollect the rest of what follows.
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According to Lonner and Ibrahim (1996), when two people from different
cultures communicate, both of their worldviews need to be understood in order to
establish trust and rapport. These researchers suggest the inclusion of an analysis of
the cultural identities of the parties—ethnicity, culture, gender age, life stage, beliefs,
values, and assumptions—is necessary for there to be effective communication. The
worldviews, once clarified, must be placed within a sociopolitical context, history of
migration, acculturation level (comfort within the mainstream assumptions and
values), and language spoken. Even though the Scale for Assessing World View
(SAWV) (Lonner & Ibrahim, 1996) was primarily developed as a counseling tool for
initial assessment and to understand a client’s worldview and cultural identity, coun
selors have found it to be a useful resource in a variety of situations. For example, in
helping people from different cultures work together more effectively, having an
understanding o f the other’s worldview enhances communication and cooperation
(Winkelman, 1994).

In higher education, where students from different countries

study in a second country (i.e., a foreign student) learning about differing worldviews
can assist in cultural adjustment (Sandhu, 1995).
International students from Asia, Africa, and Latin America have been found
to be less acculturated and experience more prejudice compared to international stu
dents from Europe (Sodowsky & Plake, 1992). Verghese (2002) said those inter
national students arriving from English speaking countries with a predominant
Christian orientation are likely to experience less problems in adjustment than those
from non-English speaking countries where Christianity is either not well known or is
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viewed with suspicion.

Surdam and Collins (1984) found that 33% of the

international students in their study had experienced discrimination as a personal
problem, and that these students were less adapted than the international students who
had not experienced discrimination as a personal problem. The same authors also
concluded that international students who spent more leisure time with American stu
dents, felt more adequate in English, had better educated parents, and maintained pos
itive religious beliefs were better adapted than students who did not. Acculturation
studies on international students have revealed that certain variables (perceived dis
crimination, use of the English language, shorter time spent in the U.S., and religion)
are related to lower levels of acculturation/adjustment.
Verghese (2002) said that perhaps the most obvious aspect of the international
student’s process of adjusting to U.S. culture is the one related to the degree o f differ
ence between student’s home and host cultures such as social structure, philosophic
outlook, patterns of thinking, as well as interpersonal/interactive styles. Huang (1977)
identified several differences that separate Indian and Japanese cultures from the
United States and other western nations. Some of the factors specific to the Indian
culture include an acceptance o f open expression of dependency needs vis-a-vis elders
and those in hierarchically superior positions, need for a benefactor, the concept of the
“familial self’, and a belief in destiny as opposed to individual efforts. This contrasts
with the Amercian cultural emphasis on encouraging people to be independent and to
stand out from others.
Gabriel (1972) administered a 52-item questionnaire to the entire international
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student population (N = 809) to find out what the students perceived as their adjust
ment problems in the university. Four hundred and seventy-six questionnaires were
returned, representing 58.83% of the international student population. Many of the
participants had not participated in a pre-arrival orientation program in their home
country and most o f their knowledge of American culture came from the American
media and courses taken in their native country. The majority o f the respondents
indicated little dissatisfaction with American academic life. The students reported
receiving grades comparable to their American counterparts and the majority felt well
equipped to handle their academic loads. The main academic problem mentioned was
language—specifically, understanding class lectures, writing term papers, and selfexpression. However, these problems were reported less frequently after one year in
the U.S. The participants mentioned that they were satisfied with their university
experience in the United States, regardless of academic standing, nationality or age,
although about 25% mentioned feeling dissociated from mainstream American life.
Specifically, there was a general dissatisfaction expressed about the quality and quan
tity of friendships formed with Americans. About 66% of the sample mentioned that
their professors were positively impacting their academic lives.

An item-by-item

comparison based on geography and representative cultural groups, as well as tabular
presentations and summary discussions of items which reflected significant differ
ences between groups, were not included in this article (Gabriel, 1972). This informa
tion would have provided valuable, culture-based information and richer detail on the
results of this particular study.
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A qualitative study conducted by Nilson (1997) examined how participants
perceived her or his acculturation process, and investigated whether there were gender
differences among the students. The site of the study was a Midwestern university
which enrolls approximately 29,000 students, including undergraduate and graduate
students. About 2,000 of the university’s student population were international stu
dents. Participant selection was achieved by using purposive sampling. Six inter
national students agreed to participate, three females and three males. Their age
ranged between 21-23 years, with an average age of 22. They had been in the U.S.
between 11 months and 5 years. All of the students planned to return to their home
countries after graduation and none of the students had a family member or other rela
tive at the University.

Four of the students (two males and two females) were

involved in romantic relationships. Results indicated that both female and male inter
national students had comparable expectations of their stay in the U.S. They had also
experienced similar difficulties, and coped with these in quite identical ways. How
ever, the results also implied gender differences in the students’ view of themselves
and their level of adaptation.
There are two major implications for this study.

First, it furthered the

knowledge of international students’ acculturation processes, and how the students
made meaning out of their experiences. Secondly, the study provided some important
findings about how gender impacts acculturation.
The result of the two studies (Gabriel, 1973, and Nilson, 1997) underlines the
difficulties that many international students have during their stay as students in
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America. Before their arrival, many students expected a smooth transition, and to
make American friends, but few of them did.

Research Using the MISPI

MISPI (Porter, 1962) was developed as an international student problem
inventory: to compare problems of international students with problems of American
students, to determine if significant differences in the adjustment problems existed
between selected groups of international students, and to determine the adjustment
problems of foreign students. The MISPI is a 132 item scale that measures cultural
adjustment in 11 areas: (1) Financial Aid, (2) Orientation Services, (3) SocialPersonal, (4) Placement Services, (5) Admission and Selection, (6) Living and Din
ing, (7) Academic Advising and Records, (8) Student Activities, (9) Religious Ser
vices, (10) the English Language, and (11) Health Services.
Meyer (1984) investigated the adjustment problems of international students at
Texas Woman’s University using the MISPI. The school had an international student
population of 468, of which 66 (14%) were randomly selected by computer as being
representative of the whole population.

O f the 66 surveys mailed out or hand-

delivered, 45 were returned (68.2% response rate). The responses were compared
across age groups and regions of origin. The age groups were categorized accord
ingly: the youngest group (ages 18-22), the middle group (ages 23-27), and the oldest
group (ages 28-60). Twenty international students indicated the English language,
financial aid, and academic records as the top three problems. The English language,
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financial aid and social-personal problems were ranked as serious problems. When
the data were averaged over the 132 items responded to by individuals, students in the
middle age group (23-27) reported the most perceived problems with the English lan
guage and financial aid being the most frequently stated. The youngest age group
(18-22) reported problems with financial aid and placement services being the great
est. The oldest group (28-60) indicated that problems in the English language and
financial aid were the most troublesome. Regionally, African students reported hav
ing the highest number of problems, followed by Middle Eastern and Asian students.
For the African students, financial aid, followed by placement services tied with liv
ing dining, were the most problematic. The area of least concern for African students
was admission-selection. The Middle Eastern students cited the English language and
placement services most frequently, and religious services were of least concern.
Asian students cited the English language and financial aid most frequently as their
area of greatest concern. Religious services were, likewise, cited as their least con
cern (Meyer, 1984).
Hart (1974) compared the perceptions of international students and their
advisors regarding adjustment problems at selected community colleges in Texas.
Several variables pertaining to the adjustment problems of students were considered,
such as: gender, length of stay (between 6 and 12 months), examinations, grades,
dating, health, religion, location o f the schools (rural/urban), the English language,
finances, and marital status. The sample included 220 international students from 27
campuses and 30 international students advisors from 30 campuses using the

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

convenient sampling method. The results showed that the students’ and advisors’ per
ceptions differed significantly on 8 of the 11 scales on the MISPI. The scales (from
greatest to least problematic) were academic advising and records, admissions-selection, social-personal, student activities, English language, financial aid, orientation
services, and placement services, respectively. In each case, the advisors perceived
the problems to a higher degree than did the international students. Both groups rated
the most problematic areas identically (from greatest to least): the English language,
financial aid, admissions-selection, and academic advising and records. Both students
from rural and urban colleges perceived their three greatest problems to be the
English language, financial aid, and admissions-selection.

International students

enrolled in colleges with more than 25 international students reported fewer problems
than did students enrolled in colleges with less than 25 international students. For
gender, females reported higher number of problems than the male counterparts in the
following order academic advising and records, health services, the English lan
guage, and social-personal. Students who had been on campus longer reported more
problems and single students reported more problems than married students on nine
scales.
The generalizabiity of these results would have improved if the sample were
larger and more representative. Sixty-six intentional students received a copy of the
inventory, which is only 14% of the original population of 468 international students.
With 45 responses, this means that roughly only 9% of the international students
enrolled for that semester were included in the research.
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Summary

This chapter presented a review of literature related to the adjustment
problems encountered by international students, including African students, while
studying in American colleges and universities.
In response to the increasing number of international students, there has been
an increasing amount of literature published that has addressed the specific needs,
unique experiences, and adjustment problems of these students (e.g., Essandoh, 1995;
Hayes & Lin, 1994; Pedersen, 1991; Sandhu, 1995). Several studies have reported
that many international students have difficulty adjusting to the American culture and
academic expectations (e.g., Pedersen, 1991; Sandhu & Asrabadi, 1994). Students
from developing nations have been found to have a higher level of difficulties in their
adjustment process (Pedersen, 1991).
International students are subjected to the same stresses of academic and per
sonal life as their American counterparts. These stresses, however, are compounded
by their being plunged into an unfamiliar culture and surrounded by a language of
which the students had limited understanding.

Acculturation theory provides

researchers with a mechanism for studying the adjustment of international students in
the U.S. (Winkleman, 1994).
Previous research in this area was conducted about two decades ago. Other
studies, deal with quantifiable facts, such as are often found in a questionnaire or sur
vey. Though we are still dealing with subjective data, individual perceptions of what
is considered problematic, using objective, factual forms of data collection, make
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statistical or technical analysis more possible.

As we approach the process of

analyzing international student adjustment, this data has the potential of leading to an
unbalanced perspective. Furthermore, it was observed that there was a shortage of
statistical analysis in the studies. Indeed, Perkins, Perkins, Guglielmino, and Reiff
also addressed this need when they wrote that their “results suggest a need for more
sophisticated statistical analyses in research concerning foreign students” (1977, p.
382).
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CHAPTER m

METHODOLOGY

The purpose of the study was to identify the adjustment problems experienced
by African students enrolled at Western Michigan University for the 2000/01 school
years. This chapter describes the subjects surveyed, the survey instrument, the inde
pendent and dependent variables, the procedures used for data collection and the sta
tistical treatment of the data.

Participant Selection

The site of the study was a Midwestern university, which enrolls approxi
mately 29,000 students, including undergraduate and graduate students. About 2,000
of the university’s student population were international students.

Students from

Africa made up about 7% of this group. Participant selection was achieved by using
convenience-sampling method. Participants were selected via the university’s Inter
national Student Services office, via the African Student Association.
The participants in the present study were African students enrolled for the
2000/01 school years at Western Michigan University. The number of students who
returned a completed survey determined the sample of participants. The total number
in the sample was 130 (n = 130) with a response rate of 49.2%, while 2.5% or 3 par
ticipants returned their surveys blank.
30
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The Instrument

The primary instrument used to collect data was the Michigan International
Student Problem Inventory (MISPI, Porter, 1962). The purpose of this instrument is
to identify international student adjustment problems.

The MISPI consists of 11

major problem areas, called scales, with 12 statements or items for each scale, totaling
132 items. The 11 problem areas are: (1) Financial Aid, (2) Orientation Services, (3)
Social-Personal, (4) Placement Services, (5) Admission and Selection, (6) Living and
Dining, (7) Academic Advising and Records, (8) Student Activities, (9) Religious
Services, (10) the English Language, and (11) Health Services.
Participants rated each of the 132 items by circling those items that were of
concern or a problem. If the item presented a serious problem, the participant marked
an "X" in the circle. If the item posed no concern or problem, the participant was
instructed not to mark the item.
Scale scores for each of the 11 MISPI scales were calculated by weighing non
circled items with 0 (zero), circled items with 1, and circled and crossed items with 2.
Eleven scale scores were calculated by averaging the 12 weighted items in each scale
(range = 0 - 2 ) .

Reliability of the Instrument

Porter (1962) examined the reliability of the MISPI and reported internal con
sistency values that ranged from .47 to .76. Nunnaly (1978) suggests that instruments
with a reliability estimate of below .70 are of questionably use.

Therefore, the
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internal consistency (coefficient alpha) of the 11 MISPI scales were examined in the
current sample. The following reliability estimates (coefficient alpha) on the 11 prob
lem areas were: Admission and Selection 0.73, Orientation Services 0.66, Academic
Advising and Records 0.55, Social-Personal 0.52, Living and Dining 0.51, Health
Services 0.70, Religious Services 0.77, the English Language 0.69, Student Activities
0.66, Financial Aid 0.78, and Placement Services 0.74. Although the internal consis
tency reliability of several MISPI scales (Orientation Services .66, Academic Advis
ing and Records 0.55, Social-Personal 0.52, Living and Dining 0.51, English Lan
guage 0.69, Student Activities 0.66) fail to meet the minimum value recommended by
Nunnaly (1978), the proposed analysis and hypothesis of this study were retained and
examined. This is partially justifiable because there is so little research on the adjust
ment problem known pertaining to international students, specifically African
students.

Variables

Dependent Variables

The dependent variables are the 11 major problem areas: Admission and
Selection, Orientation Services, Academic Advising and Records, Social-Personal,
Living and Dinning, Health Services, Religious Services, the English Language, Stu
dent Activities, Financial Aid, and Placement Services.
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Independent Variables

Age

Akpan-Iquot (1981) found that age was one of the variables that affected the
adjustment problems of foreign students studying in selected Oklahoma institutions of
higher learning. In this study, students’ ages were divided into the following four cat
egories: (1) below 20 years, (2) 21-25 years, (3) 26-31years, and (4) 32 years and
older. Each age category corresponds to the expected degree of educational experi
ence that the African student would have obtained. African students below 20 years
of age are likely to be those who entered American colleges directly after completing
secondary school (high school) in Africa. Students with ages between 21 and 25
years will likely have had two-year community college education in Africa or in the
United States. Students with ages between 26 and 31 years are expected to be primar
ily pursuing graduate studies or undergraduate studies. Finally, students who are 32
years or older are primarily students who are pursuing graduate studies.

Gender

A number o f studies (Hart, 1974; Maundeni, 1999; Nilson, 1997; Payind,
1977; Porter, 1962) on the adjustment problems of international students found that
there were differences between females and male international students. Thus, gender
was included as an independent variable.
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Academic Classification

Based on academic classification, African students in this study were divided
into two categories: graduate and undergraduate. Arubayi (1981) found that academic
classification was identified as a variable that affected the adjustment of international
students.

Duration of Stay in the United States

A number of studies (Essandoh, 1995; Hayes & Lin, 1994; Pedersen, 1991;
Sandhu, 1995; Winkelman, 1994) on the adjustment problems of international stu
dents suggested that the duration of their educational studies affected their experi
ences and attitudes and the adjustment /acculturation to the host country. Therefore,
three levels of duration of stay were compared in this study: (I) less than six months,
(2) 7 - 2 4 months, and (3) 25 months or more.

Major Field of Study

Sandhu (1995) found that there was a relationship between the choice of a
field of study and the adjustment problems of international students. Because of the
uneven distribution of participants by their major field of study and also because of
the variety of majors, this variable was collapsed into three groups. Group 1 were stu
dents in the College of Arts and Science; Group 2 were students in the College of
Engineering and Applied Sciences; and Group 3 were all remaining students (College
of Aviation, College of Business Studies, College of Education, and College of Health
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and Human Services).

Hypotheses

The purpose of this study was to identify the adjustment/acculturation prob
lems among African students enrolled at Western Michigan University for 2000/01
school years by studying the 11 problem areas measured by the MISPI. Prior research
has indicated the adjustment problems experienced by international students differs
when one considers different classification variables, e.g., age, gender, academic
classification (graduate/undergraduate), duration of stay, and major fields of study.
Thus, this study additionally considered the effects of these classification variables on
the 11 problem areas.
The following hypotheses, stated in the null form, were tested at an alpha level
of 0.05.
1. There is no significant differences among the adjustment scales among the
three age groups.
2. There is no significant differences in the adjustment problems encountered
between gender.
3. There is no significant differences in the adjustment problems between
graduate and undergraduate students.
4. There is no significant differences in the adjustment problems of students
among major fields of study.
5. There is no significant differences in the adjustment problems among stu-
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dents of differing lengths of stay in the United States.

Data Collection and Procedure

A list of names, addresses, and telephone numbers of African students
enrolled at Western Michigan University for the fall 2000 semester was obtained from
the Office of International Student Services. A packet was mailed to each participant
containing a cover letter (see Appendix A), a copy of the MISPI, and a returnaddressed stamped envelope. A copy of the MISPI is not provided as an appendix to
this study because the copyright agreement allowed for the use of the instrument, but
not its replication. The survey was self-administered and took 30 to 45 minutes to
complete. There were two sections to the inventory. The first was the demographic
section with variables such as age, gender, marital status, length of stay, and major,
and the second part was the MISPI.
The cover letter began with the formal introduction of the investigator, the
reason for the project, benefit(s) of the study to the participant, and time frame of
when the completed survey should be mailed back (2 weeks). The cover letter also
indicated that the research was approved HSIRB, Western Michigan University, and
also assured the participant of confidentiality. The university rules required that all
information be confidential and that subject participation be voluntary.

Approxi

mately three weeks later, a postcard was mailed to each participant reminding them
that the results would be made available at the end o f the study.
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Analysis of Data

The data were analyzed using SPSS 10.0 for Windows. The initial analysis
presents a description of the demographic data. Next, responses to each item with
each MISPI scale were tabulated and presented as percentages. The final section tests
the five research hypotheses.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

Introduction

This chapter is devoted to the analyses of the data gathered for this study and
is organized into three sections. The Erst section of this chapter describes the sample
in terms o f its demographics. The second section presents a detailed (item by item)
breakdown of each of the 11 problem areas of the MISPI. The third section presents
the analysis of the five research hypotheses.

Demographic Data

Age

A total of 59 of the 64 students responded to question regarding age. Nine
teen students (29.7%) were between 18-21 years of age, 19 students (29.7%) were 2631 years of age, 12 students (18.8%) were between 22-25 years old, 9 students
(14.1%) were 32 years or older, and 5 respondents (7.8%) did not provide their age as
shown in Table 1.

Gender

A total of 63 of the 64 students responded to the question regarding gender.
38
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Table 1
Distribution of Participants by Age
Age Group

Number

Percent

18-21

19

29.7

22-25

12

18.8

26-31

19

29.7

32 years and above

9

14.1

Missing

5

7.8

64

100

Total

The distribution of participants according to gender is presented in Table 2: 49 stu
dents (76.6%) were male, and 14 students (21.9%) were female

Marital Status

All 64 students responded to the question regarding marital status. Fifty-six

Table 2
Distribution of Participants by Gender
Gender

Number

Percent

Male

49

76.6

Female

14

21.9

Missing

1

1.6

64

100

Total
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students (87.5%) reported they were single and eight students (12.5%) reported they
were married, as shown in Table 3.

Table 3
Distribution o f Participants’ Responses by Marital Status
Marital Status

Number

Percent

Single

56

87.5

Married

8

12.5

Total

64

100

Country of Citizenship (Regions)

Four geographic regions were defined as follows: Western Africa which
combined Nigeria, Senegal, Liberia, Ghana, Sierra Leon, Niger, Cameron, Benin, and
Gambia; Southern included South Africa, Botswana, Swaziland, Zimbabwe, and
Malawi; Eastern Africa included Uganda, Tanzania, Kenya, Ethiopia, and Eietrate;
and Northern Africa included Egypt, Tunisia, Morocco, Libya, and Algeria. A total
of 61 of the 64 students responded to the question regarding country of citizenship.
Table 4 reveals that 30 respondents (46.9%) were from the western countries,
followed by 21 respondents (32.8%) from the eastern countries, 10 respondents
(15.6%) from the Southern, and 3 respondents (4.7%) who did not provide their
country of origin.
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Table 4
Distribution of Participants’ Responses by Regions
Country of Citizenship

Number

Percent

West

30

46.9

South

10

15.6

East

21

32.8

North

0

0.0

Missing

3

4.7

Total

64

100

Academic Classification

A total of 64 students responded to the question regarding academic classi
fication.

Table 5 shows that 39 participants (60.9%) were undergraduate and 25

(39.1%) were graduate students.

Table 5
Distribution of Participants’ Responses According
to Academic Classification
Academic Classification

Number

Percent

Graduate

25

39.1

Undergraduate

39

60.9

Total

64

100
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Program of Study

A total of 61 of the 64 students responded to the question regarding program
o f study which were grouped according to College offering the program. Table 6
reveals that 24 respondents (37.5%) were in the College of Engineering and Applied
Sciences, 22 students (34.4%) were in the College of Arts and Sciences, followed by
College of Aviation with 6 students (9.4%), 3 students (4.7%) belonged to the College
of Education, 2 students (3.1%) were in the College of Health and Human Services,
and 3 students (4.7%) who did not report their program of study.

Table 6
Distribution of Participants’ Responses by Program of Study
College

Number

Percent

College of Arts and Science (Group 1)

22

32.8

College of Engineering & Applied Sciences (Group 2)

24

37.5

Group 3 Total

18

28.1

College of Aviation

6

9.4

College of Business Studies

4

6.3

College of Education

3

4.7

College of Health and Human Services

2

3.1

3

4.7

64

100

Missing
Total
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Duration of Stay in the United States

A total of 64 students responded to the question regarding duration of stay in
the U.S. Thirty-two students (50.0%) had lived in America for more than 25 months,
23 students (35.9%) had lived in the States between 7-24 months, and 9 students
(14.1%) responded that they had lived in America for less than 6 months. The
distribution of participants’ responses are found in Table 7.

Table 7
Distribution of Participants’ Responses by the
Length of Stay in the United States
Number

Percent

Less than 6 months

9

14.1

7-24 months

23

35.9

25 months and above

32

50

Total

64

100

Duration of Stay

Language Spoken Fluently

A total of 64 students responded to the question regarding language spoken
fluently. Fifty-eight students (90.6%) indicated that they spoke English fluently, and
6 students (9.4%) of the respondents said they spoke French fluently. A distribution
\

of the participants’ response by language fluency is found in Table 8.
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Table 8
Distribution of Participants’ Responses by Language Fluency
Language Spoken Fluently

Number

Percent

English

58

90.6

French

6

9.4

Total

64

100

Analysis of Each Problem Type in Each of the 11 Problem Areas of the MISPI

This section presents the level or magnitude of concern for the MISPI scales
noted by African students at Western Michigan University. For each of the 11 scales,
item responses were averaged to get a mean and standard deviation. As mentioned
previously, participants rated each item by identifying if it represented: a problem, a
problem of concern, or a problem of most concern which were coded 0, 1, and 2,
respectively. Scale mean scores were calculated and are shown in Table 9. Higher
means values indicate a greater degree of problem.
Surprisingly, results indicated an overall low level of concern by African
students. Based on the data presented in Table 9, problems related to Financial Aid
seemed to cause the most concern for these African students. This was followed by
Orientation Services, Social-Personal, Admission and Selection, Placement Services,
Living and Dining, Academic Advising and Records, Student Activities, Religious
Services, Health Services, and finally the area of least concern was English Language.
Participant responses on each of the 12 problem situations (items in each problem
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Table 9
Means and Standard Deviations of the Scores of All the Participants’
Responses on the 11 Problem Areas of the MISPI
Problem Areas

Mean

Standard Deviation

Financial Aid

.3343

.3171

Orientation Services

.2500

.2422

Social-Personal

.2331

.2042

Placement Services

.2185

.2748

Admission and Selection

.2148

.2647

Living and Dining

.1966

.1802

Academic Advising and Records

.1810

.2374

Student Activities

.1667

.2131

Religious Services

.1263

.2131

Health Services

.1081

.1859

English Language

.1055

.1739

area) were tallied and are presented together with percentages.

Financial Aid Area

Table 10 shows the distribution frequency of the responses for each of the 12
problem situations in the Financial Aid Area. More than half of the participants
(54.7%) reported that immigration work restrictions was a problem or a problem of
most concern to them, followed by 46.9% of the students reporting problems with
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Table 10
Percentages of Responses in the Financial Aid Area
Financial Aid Problem Situation

No
Problem

Problem of
Problem

most concern

Immigration work restrictions

43.8

23.4

31.3

Lack of money to meet expenses

53.1

26.6

20.3

Finding part-work

62.5

29.7

7.8

Finding jobs that pay well

64.1

20.3

15.6

Unexpected financial needs

70.3

21.9

7.8

Costs of an automobile

76.6

20.3

3.1

Not receiving enough money from home

87.5

4.7

7.8

Finding employment between semesters

78.1

10.9

10.9

Saving enough more social events

89.1

9.4

1.6

Limited amount U.S. dollar will purchase

90.6

6.3

1.6

Having to do manual labor (work with hands)

95.3

3.1

1.6

Money for clothing

96.9

1.6

1.6

lack of money to meet expenses. Thirty-seven percent of the students reported having
problems finding part-time work, while 35.9% of the students indicated having prob
lems with finding jobs that pay well, 29.7% of the students said they were having dif
ficulty with unexpected financial needs, and 23.4% of the students reported having
problems with the cost of automobiles. The remaining areas were problematic for less
than 20% of the respondents.
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Orientation Services

The Orientation Services item most frequently expressed as problematic by
participants related to unfavorable remarks about home country (see Table 11), where
43.8% of the students reported it as a problem or problem of most concern. This was
followed by attitude of students towards foreign students measured (42.2%), 37.5% of

Table 11
Percentages of Responses in the Orientation Service Area
Orientation Service Problem Situation

Problem of

No
Problem

Problem

most concern

Unfavorable remarks about home country

56.3

26.6

17.2

Attitude of students toward foreign student

57.8

31.3

10.9

Concept of being a foreign student

62.5

21.9

15.6

Law enforcement practices in the U.S.

73.4

15.6

10.9

U.S. emphasis on time and promptness

84.4

15.6

0

Understanding how to use the library

85.9

10.9

3.1

Leisure time activities of U.S. students

89.1

7.8

3.1

Trying to be student, tourist, ambassador

89.1

7.8

3.1

Relationship with foreign student advisor

90.6

3.1

6.3

Treatment received at orientation meetings

95.3

3.1

1.6

Campus size

98.4

1.6

0

College orientation program insufficient

92.2

4.7

3.1
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the students reporting having problems with the concept o f being a foreign student,
and 26.5% had problems with law enforcement practices in the U.S. The remaining
areas were problematic for less than 10% of the respondents.

Social-Personal

Table 12 gives the distribution frequency of the responses on each of the 12
items in the Social-Personal area. The area most frequently indicated by the par
ticipants was the attitude of some U.S. people to skin color (50%). Next was home
sickness with 32.8%, trying to make friends with 30.3%, being lonely 25%, concern
about becoming too westernized at 18.2%, insufficient personal-social counseling at
15.6%, sexual customs in U.S. also at 15.6%, not feeling at ease in public with 7.8%,
being in love with someone at 4.7%, feeling superior to others with 3.2%, and finally,
both U.S. emphasis on personal habits of cleanliness and feeling inferior to others at
3.1%.

Placement Services

Table 13 presents the distribution frequency of responses on each of the 12
items in the Placement Services areas. The areas of concern in the Placement Service
area were: staying in the U.S. and getting a job with 28.2%, changes in home
government at 26.5%, uncertainties in the world today with 21.9%, followed by trying
to extend stay in the U.S. with 20.4%, 15.7% for finding a job upon returning home,
14.1% for both wonder if U.S. education useful for job at home and insufficient help
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Table 12
Percentages of Responses in the Social - Personal Area
Social-Personal Problem Situation

No
Problem

Problem of
Problem

most concern

Attitude of some U.S. people to skin color

48.4

32.8

17.2

Homesickness

67.2

17.2

15.6

Trying make friends

68.8

21.9

9.4

Being lonely

75

17.2

7.8

Concern about becoming to westernized

81.3

14.1

4.7

Insufficient social-personal counseling

84.4

10.9

4.7

Sexual customs in the U.S.

84.4

10.9

4.7

Not feeling at ease in public

92.2

4.7

3.1

Being in love with someone

95.3

4.7

0

Feeling superior to others

96.9

1.6

1.6

U.S. emphasis personal habits of cleanliness 96.9

3.1

0

Feeling inferior to others

3.1

0

96.9

from placement office, 12.5% for desire enrolling at another college, becoming a citi
zen of the U.S. with 11%, 7.8% for desire to return to home country and not enough
time in U.S. for study, and finally, U.S. education not what was expected with 6.2%.

Admission and Selection Area

Table 14 presents the distribution or frequency of responses for Admission
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Table 13
Percentages of Responses in the Placement Services Area
Placement Services Problem Situation

No
Problem

Problem of
Problem

most concern

Staying in the U.S. and getting a job

71.9

18.8

9.4

Changes in home government

73.4

15.6

10.9

Uncertainties in the world today

78.1

12.5

9.4

Trying to extend stay in the U.S.

79.7

14.1

6.3

Finding a job upon returning home

84.4

6.3

9.4

Insufficient help from placement office

85.9

7.8

6.3

Wonder if U.S. education useful

85.9

9.4

4.7

Desire enrolling at another college

87.5

9.4

3.1

Becoming a U.S. citizen

89.1

6.3

4.7

Desire to not return to home country

92.2

3.1

4.7

Not enough time in the U.S. for study

92.2

4.7

3.1

U.S. education not what was expected

93.8

3.1

3.1

and Selection items. The area rated as a problem or problem of most concern for the
students was immigration regulations (39.1%), followed by the evaluation of my
former school credentials (23.5%), then concerns about both choosing college sub
jects and differences in the U.S. education system (21.9%), and lastly, the area of
least concern, understanding college catalogs at 3.1%.
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Table 14
Percentages of Responses in the Admission and Selection Area
Admission & Selection Problem Situation

Problem of

No
Problem

Problem

most concern

60.9

21.9

17.2

Evaluation of my former school credentials 75.0

18.8

4.7

Difference in education system

78.1

14.1

7.8

Choosing college subjects

78.1

12.5

9.4

Not attending college of my first choice

82.8

12.5

4.7

Not being met at arrival on campus

85.9

10.9

3.1

Registration o f classes each term

87.5

7.8

4.7

Concern about value of a U.S. education

90.6

3.1

6.3

Lack of knowledge about the U.S.

90.6

4.7

4.7

Difference among U.S. colleges

92.2

3.1

4.7

Admitted to U.S. college

92.2

4.7

3.1

Understanding college catalog

96.9

3.1

0

Immigration regulations

Living and Dining Area

Table 15 presents the distribution frequency of responses on each of the 12
items in the Living and Dining area. Changes in weather conditions were rated a
problem or a problem of most concern by 50.0% of African Students studying at
Western Michigan University. The taste of food in the United States was next with
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Table 15
Percentages of Responses in the Living and Dining Area
Living & Dinning Problem Situation

No

Problem of

Problem

Problem

Changes in weather conditions

50

29.7

20.3

Taste of food in U.S.

62.5

34.4

3.1

Problems regarding housing

79.7

12.5

7.8

Relationship with roommate

85.9

10.9

3.1

Distances to classes from residence

87.5

7.8

4.7

Lack of invitation to visit in U.S. homes

87.5

12.5

0

Not being able to room with U.S. student

89.1

7.8

3.1

Being told where one must live

92.2

7.8

0

Costs of buying food

93.8

4.7

1.6

Bathroom facilities cause problem

93.8

6.3

0

Insufficient clothing

95.3

4.7

0

Finding a place to live between semesters

93.8

3.1

3.1

most concern

37.5%, while 20.3% had problems regarding housing, followed by relationship with
roommate at 14.0%, distances to classes from residence and lack of invitations to visit
in U.S. homes both with 12.5%, being told where one must live at 7.8%, both costs of
buying food and bathroom facilities cause problems at 6.3%, 4.7% for insufficient
clothing, and finding a place to live between college semesters with 3.1%.
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Academic Advising and Records

Table 16 shows distribution frequency of responses on each of the 12 items in
the Academic Advising and Records area. In the Academic Advising and Records
area, 23.4% of the participants indicated that insufficient advice from academic
advisor and writing or typing term papers was a problem or problem of most concern

Table 16
Percentage o f Responses in the Academic Advising and Records Area
Academic Advising & Records
Problem Situation

Problem of

No
Problem

Problem

most concern

Writing or typing semester paper

75.0

20.3

4.7

Insufficient advice from academic advisor

76.6

12.5

10.9

Concerned about grades

79.7

10.9

9.4

Insufficient personal help from professors

84.4

4.7

10.9

Objective examinations

84.4

10.9

4.7

Too many interference with studies

84.4

15.6

0

U.S. students and faculty

89.1

9.4

1.6

Frequent college exams

90.6

7.8

1.6

Competitive college grading

90.6

4.7

4.7

Compulsory class attendance

95.3

4.7

0

Doing laboratory assignments

95.3

3.1

1.6

Feel unprepared for U.S. college work

100

0

0
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for them. Concern about grades was a problem to 20.3% while objective examina
tions, insufficient personal help from professors, and too many interferences with stu
dies was reported by 15.6% o f the participants as a problem. Relationship between
U.S. students and faculty was reported to be a problem by 11.0% of the respondents,
frequent college examinations and competitive college grading system was reported to
be a problem by 9.4% students, while for compulsory class attendance and doing
laboratory assignments by 4.7% of the students.

Student Activities Area

Table 17 reports the distribution or frequency of responses of the 12 items in
the student activities area. In the Student Activities area only two of the 12 problem
areas were found to be a concern by 20 percent of the respondents: relationships with
men and women in the U.S. and not finding dates.

Religious Services Area

The religious services items in Table 18 show that the participants experi-enced the
greatest problem, with the spiritual versus materialistic values (21.9%), fol-lowed by
confusion about religion and morals in the U.S. (18.8%), religious practices in the
U.S. (15.7%), concern about my religious beliefs and having time to devote to own
religion with (12.5%), while variety of religious faiths in U.S. had 10.9%. All the
rest of the problem areas were rated to be a problem by less than 10% of
participants.
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Table 17
Percentages of the Responses for Student Activities Area
Student Activities Problem Situation

No
Problem

Problem of
Problem

most concern

Relationship of men and women in the U.S. 76.6

17.2

6.3

Not being able to find dates

78.1

18.8

3.1

Dating practices of U.S. people

82.8

12.5

4.7

Being accepted in social groups

84.4

9.4

6.3

Concern about political discussions

85.9

7.8

6.3

Treatment receive at social functions

85.9

9.4

4.7

Regulations on student activities

87.5

10.9

1.6

Problems when shopping in the U.S.

89.1

4.7

6.3

Lack of opportunities to meet more people

89.1

7.8

3.1

Activities of international houses

95.3

3.1

1.6

U.S. emphasis on sports

95.3

1.6

3.1

Activities of foreign student organization

98.4

1.6

0

English Language Area

Table 19 presents distribution frequency of responses on each of the 12 items
in the English Language area. The most serious problems reported by the African
students studying at Western Michigan University in the English Language area were
related to pronunciation and understanding U.S. slang at 20.3%, followed by giving
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Table 18
Percentage Responses on the Religious Services Area
Religious Services Problem Situation

No
Problem

Problem of
Problem

most concern

78.1

14.1

7.8

Confusion about religion and morals in U.S 81.3

14.1

4.7

Religious practices in the U.S.

84.4

6.3

9.4

Concern about my religious beliefs

85.9

10.9

1.6

Having time to devote to own religion

87.5

7.8

4.7

Variety of religious faiths in U.S.

89.1

7.8

3.1

Critics of home land religion

92.2

6.3

1.6

Doubting the value of any religion

95.3

4.7

0

Finding worship group or own faith

95.3

3.1

1.6

Accepting differences in great religions

96.9

3.1

0

Attending church socials

96.9

3.1

0

Christianity as a philosophy

98.4

1.6

0

Spiritual versus materialistic values

oral reports in class with 18.7%, while holding conversation with a U.S friend showed
a problem of 9.4%. Next was ability to write English at 6.2%, speaking English,
reciting in class, and my limited English vocabulary all had 4.7%, having a nonEnglish speaking roommate with 3.2%, insufficient remedial English services, and
understanding lectures in English each had 3.1% problem, and finally, reading text
books written in English showed an adjustment problem of 1.6%.
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Table 19
Percentage of Responses in the English Language Area
English Language Problem Situation

Problem of

No
Problem

Problem

most concern

My pronunciation not understood

79.7

17.2

3.1

Understanding U.S. slang

79.7

17.2

3.1

Giving oral reports in class

81.3

15.6

3.1

Holding conversation with U.S. friends

90.6

6.3

3.1

Ability to write English

93.8

3.1

3.1

Speaking English

95.3

3.1

1.6

Reciting in class

95.3

1.6

3.1

My limited English vocabulary

95.3

3.1

1.6

Having a non-English speaking roommate

96.9

1.6

1.6

Understanding lectures in English

96.9

3.1

0

Insufficient remedial English services

96.9

3.1

0

Reading text books written in English

98.4

1.6

0

Health Services Area

Table 20 presents the distribution frequency of responses of each of the 12
items in the Health Services area. The Health Services area was the area that the
participants ranked the “least” problem area.

There were only two areas that were

rated problematic: the need for more time to rest (17.2%), and finding adequate health
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Table 20
Percentage of Responses in the Health Services Area
Health Services Problem Situation

No
Problem

Problem of
Problem

most concern

Need more time to rest

82.8

14.1

3.1

Finding adequate health services

82.8

9.4

6.3

Dietary problems

89.1

6.3

4.7

Feeling under tension

89.1

6.3

4.7

My physical height and physique

90.6

4.7

4.7

Poor eye sight

92.2

6.3

1.6

Hard to hear

93.8

6.3

0

Services received at health center

93.9

8.1

3.1

Health suffering due to academic pace

95.3

3.1

1.6

Worried about mental health

95.3

3.1

1.6

Nervousness

96.9

3.1

0

Recurrent headaches

98.4

1.6

0

services (15.7%).

Research Hypotheses

The third section presents the results of analysis of the five research hypothe
ses (age, gender, major course of study, class level, and length o f stay). Multiple
analysis of variance (MANOVA) was used to initially evaluate the five hypotheses.
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MANOVA is appropriate to use because it (a) helps control the type I error rate asso
ciated with the analyses of each problem area by each research hypothesis, and (b)
recognizes the potential correlation among the 11 scales.

If the MANOVA test

(Wilk's Lambda or Roy's Greatest Characteristic Root (GCR)) was found to be statis
tically significant, separate univariable analysis o f variance (ANOVA) were con
ducted to identify where differences existed among the independent variable levels for
each MISPI scale. Significant ANOVAs were followed-up with Tukey post hoc tests.
A type I error rate of 0.05 was adopted for all statistical tests.

Age

Null hypothesis: There are no significant differences among the four age
groupings among the 11 adjustment problem areas.
Alternative hypothesis: There are significant differences among the four age
groupings among the 11 adjustment problem areas.
MANOVA was conducted to test if there were differences among the four age
groups among the 11 problem areas. Statistical analysis indicated the null hypothesis
of no differences among the four age groups was rejected, GCR = 0.711, F( 11,47) =
3.04, £ = .0039. Thus, separate univariate ANOVAs were examined. Follow-up
analysis indicated a statistically significant mean difference among the four age
groups for Orientation Services (Table 21). Tukey post hoc comparisons for Orien
tation Services revealed statistically significant differences such that participants 32 or
older reported significantly more problems than participants 22-25 years or less years.
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Table 21
ANOVA Summary Table for Orientation Services

Source
Age
Error
Total

Df

SS

MS

F

P

3

0.579
2.946

0.193
0.056

3.610

0.0189

55
58

3.525

Table 22 presents descriptive statistics for age groupings by problem area. No other
univariate ANOVA were significant, thus there were no other significant differences
among the age groups on the other 10 adjustment areas.

Gender

Null hypothesis: There are no significant differences between gender among
the 11 adjustment problem areas.
Alternative hypothesis:

There is a significant difference between gender

among the 11 adjustment problem areas.
MANOVA analysis did not identify any statistically significant differences
between gender groups, Wilk's lambda = 0.814, F(11,51) = 1.06, p = .4139.
Therefore, the null hypothesis could not be rejected. Table 23 presents the descriptive
statis-tics for each MISPI scale by gender.
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Table 22
Descriptive Statistics for the 11 Problem Areas of the MISPI by Age

Problem Area
<22
(N=19)
M
SD

Orientation Services*

.153
00
o
>

Admission
& Selection

Age Group
22-25
26-31
(N=12)
(N=18)
M
SD
M
SD
.196

.268

.334

32 & above
(N=9)
M
SD
.306

.331

.207

.208

.172

.236*® .141

.237*® .268

.482® .335

Academic Adv.
& Records

.127

.163

.167

.118

.197

.294

.315

.353

Social-Personal

.158

.154

.306

.226

.237

.187

.296

.257

Living & Dining

.189

.173

.167

.133

.180

.140

.324

.299

Health Services

.008

.175

.104

.129

.010

.131

.213

.341

Religious Services

.008

.161

.132

.900

.127

.201

.266

.350

English Language

.008

.195

.132

.144

.132

.008

.111

.167

Student Activities

.118

.176

.132

.135

.187

.181

.306

.380

Financial Aid

.317

.328

.280

.193

.461

.378

.259

.287

Placement
Services

.132

.185

.222

.156

.250

.389

.323

.285

* ANOVA, £< .05.
Note: Means with the same letter are not significantly different (alpha = .05).

Academic Classification

Null hypothesis: There are no significant differences between academic
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Table 23
Descriptive Statistics for the 11 Problem Areas of the MISPI by Gender
Gender

Problem Area
Male
(N=49)

Female
(N=14)

Admission & Selection

M
.222

SD
.260

M
.185

SD
.296

Orientation Services

.236

.230

.292

.296

Acad. Adv. & Records

.157

.185

.274

.368

Social-Personal

.214

.18

.304

.265

Living and Dining

.187

.153

.238

.261

Health Services

.009

.146

.161

.291

Religious Services

.124

.194

.137

.284

English Language

.010

.148

.143

.252

Student Activities

.153

.202

.214

.257

Financial Aid

.323

.301

.351

.380

Placement Services

.207

.276

.262

.287

classification among the 11 adjustment problem areas.
Alternative hypothesis: There is a significant difference between academic
classification among the 11 adjustment problem areas.
MANOVA analysis did not identify any statistically significant differences
between academic classification groups, Wilk's lambda = 0.756, F(ll,52) = 1.53, p =
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.1501. Therefore, the null hypothesis could not be rejected. Table 24 presents the
descriptive statistics for each MISPI scale by academic classification.

Length of Stay in the United States

Null hypothesis: There are no significant differences among the three levels of

Table 24
Descriptive Statistics for the 11 Problem Areas
of the MISPI by Academic Classification
Academic Classification
Graduate
Undergraduate
(N=25)
(N=39)

Problem Area

Admission & Selection

M
.330

SD
.335

M
.141

SD
.176

Orientation Services

.330

.313

.199

.168

Academic Adv & Records

.210

.274

.162

.212

Social-Personal

.253

.205

.221

.206

Living and Dining

.227

.202

.177

.165

Health Services

.157

.240

.008

.136

Religious Services

.193

.268

.008

.158

English Language

.010

.193

.109

.164

Student Activities

.223

.280

.130

.149

Financial Aid

.403

.360

.290

.283

Placement Services

.333

.364

.145

.364
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length o f stay in the United States among the 11 adjustment problem areas.
Alternative hypothesis: There is a significant difference among the length of
stay groups in the United States among the 11 adjustment problem areas.
MANOVA analysis did not identify any statistically significant differences
between length of stay groups, Wilk's lambda = 0.687, F(22,102) = 0.96, £ = .5218.
Therefore, the null hypothesis could not be rejected. Table 25 presents the descriptive
statistics for each MISPI scale by length o f stay.

Major Field of Study

Null hypothesis: There are no significant differences among the different
major fields of study among the 11 adjustment problem areas.
Alternative hypothesis: There is a significant difference among the major
fields of study among the 11 adjustment problem areas.
Because of the uneven distribution of participants across major fields of study
due to the variety of majors, this variable was collapsed into three broad majors.
Group I were students in the College of Arts and Science; Group II were students in
the College of Engineering and Applied Sciences; Group III were students in all other
majors (College of Aviation, College of Business Studies, College of Education, and
College of Health and Human Services).
MANOVA analysis did not identify any statistically significant differences
between major field of study groups, Wilk's lambda = 0.648, F(22,96) = 1.06, p =
.4085. Therefore, the null hypothesis could not be rejected. Table 26 presents the
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Table 25
Descriptive Statistics for the 11 Problem Areas of the MISPI
by Length of Stay in the United States
Problem Area

Admission & Selection

Length of Stay in U.S.
Less than
7-24
25 months
6 months
months
& above
(N=9)
(N=23)
(N=32)
SD
SD
M
M
SD
M
.328
.222
.203
.210
.118
.221

Orientation Services

.269

.149

.207

.199

.276

.288

Academic & Records

.194

.259

.130

.163

.214

.275

Social-Personal

.241

.179

.185

.170

.266

.230

Living and Dining

.213

.172

.178

.175

.206

.191

Health Services

.139

.172

.009

.156

.115

.211

Religious Services

.004

.009

.120

.180

.156

.254

English Language

.006

.007

.116

.186

.112

.187

Student Activities

.194

.21

.141

.173

.177

.241

Financial Aid

.500

.250

.262

.216

.340

.317

Placement Services

.175

.135

.192

.214

.250

.338

descriptive statistics for each MISPI scale by major field of study.

Summary

Chapter IV presented an overview of the statistical treatment of the data. The
purpose of the study was to identify the adjustment problems experienced by a group

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

66

Table 26
Descriptive Statistics for the 11 Problem Areas
of the MISPI by Major Fields of Study
Problem Area

Admission & Selection

Major Field of Study
Group I
Group II
Group III
(N=22)
(N=24)
(N=15)
M
M
SD
SD
SD
M
.149
.179
.250
.917
1.0
.340

Orientation Services

.235

.283

.177

.162

1.65

.54

Acad Adv & Records

.140

.144

.125

.154

1.29

1.10

Social-Personal

.227

.184

.163

.150

1.33

1.05

Living and Dining

.178

.155

.174

.160

1.21

.66

Health Services

.006

.112

.010

.168

.750

1.05

Religious Services

.140

.195

.008

.150

.841

.83

English Language

.005

.008

.104

.104

.854

.92

Student Activities

.17 L

.205

.009

.164

1.09

.71

Financial Aid

.314

.372

.283

.280

1.58

1.38

Placement Services

.242

.365

.146

.184

1.29

.85

of international students at a Midwestern university. The analysis of the data was
organized into three sections: (1) the sample in terms of its demographics, (2) a
detailed (item by item) breakdown of each of the 11 problem areas of the MISPI, and
(3) the results of the five research hypotheses.
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CHAPTER V

SUMMARY, DISCUSSIONS OF FINDINGS, CONCLUSIONS,
AND RECOMMENDATIONS

This study has attempted to contribute to the body of knowledge pertaining to
the identification o f adjustment problems of international students. Based on the
findings, recommendations will be offered for practitioners of international student
services departments.

Summary

International students on the American college campus are a diverse and in
creasing population whose unique concerns are traditionally overlooked (Mori, 2000).
The increase in pluralism and cultural diversity in the United States has been mark
edly reflected in its educational systems (Institute of International Education, 2002).
According to Thomas and Althen (1989), international students share certain charac
teristics regardless of their diverse cultural, social, religious, and political back
grounds. For instance, unlike other ethnic minorities, refugees, or recent immigrants,
most international students plan to return to their home countries eventually and are in
the U.S. only temporarily. They are people in transition who choose to live in a for
eign academic setting to realize their educational objectives. Because they are far
from their families, relatives, and friends at home, they are also likely to have basic
social support networks that are very distinct from those of American students. Being
67
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faced with a new set of basic values and beliefs, international students are continually
challenged to accommodate themselves to a variety of acculturation and adjustment
problems (Berry, 1980).
While international student have to deal with most of the concerns faced by all
U.S. students, they are confronted with a host of additional requirements that chal
lenge even the most resilient student. Typically, international students have to adjust
to drastically different food, climate, educational systems, social values, and language
(Verghese, 2002). Despite the fact that international students, as a group, have many
important commonalties, the types of their acculturative stress, culture adjustment
issues, and help seeking behavior vary depending on such factors as ethnicity, gender,
age, religious, and linguistic back-grounds, sexual orientation, marital status, and area
of residence in the U.S. Unfortunately, studies focused on these factors are scarce in
the literature.
Colleges and universities usually view foreign students as a source of divers
ity, enlightenment, and revenue. However, as already discussed, they also bring with
them special needs. Kahne (1976) suggests that international student adjustment can
be better understood when studied in the light of the academic and social contexts of
the institution in which international students are enrolled. It is the responsibility of
the institution to deal with these needs, starting when they arrive on campus. There
fore, the rationale for this study was to provide data that might lead to better services
for international students and better planing for effective international orientation
programs. Therefore and in general, there is a need to study the adjustment problems
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that all international students experience. But more specifically, there is a paucity of
information related to the adjustment of African students. Thus, this study also inves
tigates how these different variables may affect the adjustment problems among
African students.
Therefore this study sought to identify the adjustment/acculturation problems
of African students enrolled during the 2000/01 academic years at Western Michigan
University as measured by the Michigan International Student Problem Inventory
(MISPI) (Porter, 1962). The MISPI assesses 11 major problem areas: (1) Financial
Aid, (2) Orientation Services, (3) Social-Personal, (4) Placement Services, (5) Admis
sion and Selection, (6) Living and Dining, (7) Academic Advising and Records, (8)
Student Activities, (9) Religious Services, (10) the English Language, and (11) Health
Services. Furthermore, previous research reviewed in Chapter II indicated that age,
gender, academic class, duration of stay, and major field of study were important fac
tors that affect the adjustment problems of international students.
One hundred, thirty African students enrolled during the 2000/01 academic
years at Western Michigan University were sent a survey packet containing the MISPI
and a short demographic profile of which 49.7% returned the completed instruments.
Statistical analysis was organized into three sections. Section one presented
demographic characteristics of the sample. Section two examined each of the 11
MISPI problem areas and section three tested the five research hypotheses. Statistical
analysis revealed the finding: participants less than 22 years of age had significantly
less orientation problems than participants over 32 years of age. Surprisingly, no
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other statistically significant differences were noted.

Discussion of Findings

Acculturation/adjustment studies on international students have revealed that
certain variables, such as perceived discrimination, less use of the English language,
shorter time spent in the U.S., and religion are related to lower levels of acculturation/
adjustment (Mori, 2000). Mori went on to further state that the English language
barrier is probably the most significant, prevalent problem for most international
students. Many researchers (Greene, 1998; Hart, 1974; Maundeni, 1999; Mori, 2000;
Nilson, 1997; Payind, 1977; Porter, 1962) have found that the English language was
an important aspect of the international student’s process of adjusting to the U.S. cul
ture. A study by Perkins, Mark, Gulielmo, and Reiff (1977) which compared the
adjustment problems of three international groups, found that the English language
was a major factor in the overall adjustment of international students studying in
American universities and colleges. Those students that came from countries where
the English language is taught in their schools are more likely to adjust faster (Pendar,
1987). Essandoh (1995) also found that international students that came to America
with an understanding of the English language at the high school level adjusted much
faster. Previous research with the MISPI (Porter, 1962) reported that international
students who did not speak English as a first preference checked more problems than
those who spoke English as a first preference.
Contrary to the findings of Hart (1974), Han (1996), McCoy (1996), and
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Sharma (1973), but consistent with the findings of Arubayi (1980), Onyeanusi (1987),
and Pendar (1987), African students studying at American colleges ranked English
language as the least problematic concern. This conclusion is consistent with the
findings of this study since African students at Western Michigan University rated the
English language as their problem of least concern.
A study of age findings (Arubayi, 1980) which compared the adjustment
problems among different age groups found that the younger students (age 20 and
below) reported significantly more problems in only one problem area, namely the
English language, which is contrary to the findings of this study. This study found
that participants 32 years or older reported significantly more problems than partici
pants 22-25 years or less. This result could be explained by the fact that only three
problem areas related to English language (see Table 19) were rated by the African
students in this sample as a problem or a problem of great concern of the 12 areas.
They were (1) my pronunciation is not understood, (2) understanding U.S. slang, and
(3) giving oral reports in class. All the remaining problem areas were rated as not a
problem by over 90% of the respondents. Thus, in the area of the English language
the African students in this sample reported very little problem.
Although this study failed to identify other statistically significant differences
among the various independent variables (e.g., age, gender, academic classification,
duration of stay, major field o f study), the African students surveyed did report prob
lems in almost all of the problem areas measured by the MISPI.
O f greatest interest to this researcher was the results pertaining to the financial
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aid area, social-personal area, and living and dining area, where the participants
reported a problem or problem of most concern 50% of the time.
In the financial area, the participant reported problems with immigration work
restrictions and if we look solely at the MISPI scores (Table 9), we would conclude
that the area of finances is where the students in this survey reported their greatest
concern. Following this area, students reported problems in Orientation Services,
Social-Personal, and Admission and Selection in that order. These results support, in
part, the research findings o f a number of studies on international students in the
United States (Breuder, 1972; Essandoh, 1995; Hart, 1974; Hill, 1966; Pendar, 1987;
Santos; 1959; Sharma, 1973). Essandoh (1995), who surveyed a group of African
students, also found Finance to be among the major concerns of the African students
surveyed. Furthermore, he found that problems related to Health and the English
Language were of the least concern to them, which parallels the findings of this study.
The financial situation for most African students has been compounded by the
restriction placed on working by the U.S. Immigration and Naturalization Services
(INS) and the poor economic situation in most African countries whereby education
budgets are not large enough to sponsor students abroad. Because there are so many
other services that are competing for the limited resources.
In the social-personal area, the attitude o f some U.S. people to skin color was
of concern to about 50% of the students. These students are not only concerned about
academics but also desire a balance in other areas of living. Problems were also
reported with homesickness and trying to make friends as shown in Table 12. The
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results support, in part, the research findings of Arubayi (1980) and Essandoh (1995)
who reported that the most frequently reported problems of African students is the
attitude of some people to skin color.
Fifty percent of the students reported having problems with changes in
weather conditions, which can be understood in view of the warmer climate in Africa
(Arubayi, 1980; Essandoh, 1995; Pendar, 1987) who conducted research related to the
adjustment problems o f African students found that changes in weather in the
Midwestern region was a problem. Therefore, the results parallel the Endings of this
study.
Leaders of the international orientation program could prepare African
students for the values and social practices that shape the ways Americans relate to
others in general, which in turn may give the African students a more realistic picture
of what to expect at Western Michigan University.
Although there were some fairly prevalent areas rated as a problem or problem
of most concern by the students in this sample, the overall level of problems was quite
low. For example, in Table 9 the highest mean problem area was in Financial Aid (M
= .33, SD = .32), which on a 0-3 scale is rather low. It is therefore important to con
sider possible explanations for the overall low level of problems rated by the African
students.

One possible explanation for the lack of statistical significant findings

focuses on the psychometric unreliability of the MISPI. Recall that several of the
MISPI scales failed to reach minimal levels of reliability. Furthermore, it was noted
that there was only about a 50% return rate. Thus, the survey suffers from a loss of
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statistical power (small n). Finally, it could also be assumed that African students at
Western Michigan University are not overly stressed due to their good English lan
guage background, good orientation program, and good support network from other
African students on campus.
With respect to the relationship between length of stay and adjustment prob
lems, the Endings of this study do not support the findings of Sandhu’s (1995) study
which revealed that the group of international students who had the longest duration
of stay in the Untied States were facing the least number of academic problems. In
this study the Endings revealed that there was no signiEcant differences due to length
o f stay and adjustment among African students studying at Western Michigan
University. Perhaps the grouping of periods in this study may have contributed to not
Ending any difference. Also Winkelman (1994) said that for any meaningful adjust
ment to take place, one needs at least about six months.
Regarding gender, no signiEcant differences were found. The results do not
support the research findings of a number of studies on gender of international stu
dents studying in the United States (Han, 1996; Hart, 1974; Koa, 1989; Oyenanusi,
1987; Yamashita, 1996), which found signiEcant differences. Although no significant
Endings were found, it should be noted that for most of the studies conducted on the
gender of international students studying in the United States culture played a
signiEcant aspect, and in most of the studies only one culture was considered. In this
study many cultures were considered.
The length of time in the U.S. and the age of participants proved to not be
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significant in this study, since there was little variation in either of these two areas.
Most of the students were older than the average university student, and most of the
students had already been in the U.S. for some time at the time the data was collected.
With respect to the relationship between length of stay and the age of participants, the
findings of this study found no significant differences which does not agree with the
findings of Othman (1980). Othman's study revealed that the students who had been
in the U.S. for less than a year reported the least adjustment problems. It could be that
the African students at Western Michigan University have in place good networking
which is readily available to other students and this helps in reducing the difficulties
of adjusting to a new environment and furthermore with their good English language
capabilities.

Conclusion and Recommendations

The study conclusions must be limited to African students at Western
Michigan University. Caution needs to be exercised in attempting to relate the find
ing of the study to other African students studying in other universities and colleges in
the U.S. or to international students generally.
The purpose of the study is to identify the adjustment problems experienced
by a group of international students at a Midwestern university. This study has helped
answer some questions pertaining to adjustment/acculturation problems encountered
by African students studying at Western Michigan University. Since the study was
restricted to African students at Western Michigan University, the validity of the
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findings is limited to this student population only. For greater generalization, further
investigation should be conducted with all international students for comparison pur
poses throughout the United States to confirm or reject the conclusions of this study.

Policy

The results of this study revealed that financial problems seemed to be the
most prevalent problem encountered by African students at Western Michigan
University.

Among the problem situations that were reported as of “concern” or

“most concern” by more than 20% of the students were: immigration work restriction
54.7% and lack of money to meet expenses at 46.7%. To help the students manage
their financial difficulties, the Economic Hardship Policy (Immigration and Naturali
zation Service, News Release, 1998) should be extended to African students. Accord
ing to the policy, if an unfortunate situation arises which impacts an F -l student’s
financial status at Western Michigan University, a student may be eligible to apply for
work authorization based on severe economic hardship. In June of 1998, the Immi
gration and Naturalization Service (INS), in response to the current economic crises in
Asia, announced that it was lifting temporarily certain employment restrictions for F-l
student visa holders whose means of financial support come from Indonesia,
Malaysia, the Philippines, South Korea and Thailand. This change was aimed at help
ing eligible students to afford to continue their studies. The currencies of the five
countries had recently plummeted (Indonesia, Malaysia, the Philippines, South Korea
and Thailand) in value relative to the U.S. dollar, causing severe economic hardships
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for many of the estimated 80,000 students currently enrolled in U.S. colleges and
universities whose financial support is derived from these countries. African coun
tries also have a history of economic hardship and political instability. Therefore,
African nations should be included in the countries that benefit from such a policy.
Secondly, with the proposed technical cooperation between Western Michigan
University and the Plateau State government, some of the faculty and staff of the
university should be given the opportunity to visit to leam more about the culture,
educational system, academic policies, etc., which eventually can be done for other
African countries. Opportunities will then be provided for both. Students and faculty
members can experience first-hand contact with each other's culture, which eventually
will result in a better understanding of each other.
Since the theory of acculturation focuses on understanding the adatation pro
cesses and cultural changes of minority groups as they experience first-hand contact
with a dominant culture (Sodowsky & Plake, 1992; Sodowsky et al., 1991). Differ
ences that distinguish one culture from others are what provide individuals of the first
culture with a unique sense of cultural identity-they are impossible to replicate in a
foreign country. Therefore, the loss of such cultural self objects as the symbolism of
the national flag, music and art, as well as numerous other background aspects of the
home culture can have a significant impact on the international student's quality of
adjustment in the new environment.
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Research

First, in order to obtain more comprehensive information of the problems of
African students in the United States, comparative investigation in the following areas
need to be conducted: between African students and other international students
enrolled in colleges and universities across the U.S. Most research on acculturation/
adjustment on international students has used quantitative methods. It is therefore
recommended that a mixed approach be considered. Qualitative interviewing may
provide a means of enriching quantitative data (Lincoln & Guba, 1985; Patton, 1990).
Secondly, a longitudinal study would enable a direct test of the curvilinear
pattern of acculturation/adjustment.

For example, repeated measurement of inter

national students as they progress each year they are in the U.S. studying.
Third, update or revise the MIPSI.

The last revision of the MIPSI was

published in 1977. The nature of the university campus and the place international
students have has undergone potentially radical change, particularly in view of
September 11.
Finally, I would suggest that further research should be conducted to
determine whether selected supporting programs and services, such as the culture
sharing programs described in the previous section, be systematically evaluated.
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Apollos B. Goyol
2300 Inverness Lane # 204
Kalamazoo, MI 49048

Dear Fellow African Student:
I am an African student working on my doctoral degree in Educational
Leadership. As a partial requirement for my degree I am conducting a study in the
adjustment problems of African students at Western Michigan University. The purpose of
this study is to identify and analyze the adjustment problems of African students in this
university. With the increasing number of African students in U.S. universities and
colleges and in this university in particular, it seems appropriate to conduct this study.
The findings o f this study could be used by the various sponsoring agencies and those
who work with African students as a basis for designing programs and improving
services for the welfare of African students.
Enclosed is a questionnaire, which has been designed to help international
students to identify their problems or concerns. The questionnaire would not take much **
of your time to complete. Your specific responses will contribute greatly to the
understanding of the current problems which African students may be experiencing while
studying at Western Michigan University. I am asking your help to please take your time
to respond to the questionnaire.
You are not required to write your name and address on this questionnaire. All the
information you provide will be held in strict confidence and will be used for this
research only. I would appreciate very much if you could return the completed
questionnaire in the enclosed stamped envelope by October 19th, 2000. After this study is
done, a copy of the dissertation will be available at the Education Library, Sangren Hall.
Thank you for your cooperation. If you have any questions regarding the questionnaire
and/or the research, please don’t hesitate too call me at 387-3305 or 388-3557
Sincerely,

Apollos Goyol
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College ol Education
Department of Teaching, Learning, and Leadership

Kalamazoo. Michigan 49008-5192
616 38Z-3465

W e s t e r n M i c h i g a n i j n i v f r s i twestern Michigan university
—
H. S. L R. B.

Approved for use 'or one year from M i (ktK

APR 0 6 2001
Letter of Consent
Principal Investigator: Dr.C.Warfield
Student Investigator: Apollos Goyol

HSIRB Chair

You are invited to participate in a research project entitled, “Adjustment
Problems of African Students a t Western Michigan University”, designed to identify
and analyze the adjustment problems encountered by African students enrolled at
Western Michigan University, being conducted by Dr. C Warfield and Apollos
Goyol from Western Michigan University, Department of Teaching, Learning, and
Leadership.This research is being conducted as a partial requirement for doctorate
degree in Educational leadership for Apollos Goyol.
This survey is comprise o f an inventory of 132 items grouped into 11 major
problem areas with 12 statements or items for each scale and will take approximately 3045 minutes to complete. Your replies will be completely anonymous; so do not put your
name anywhere on the form. You may choose to not answer any question and simply
leave it blank. If you choose to not participate in this survey, you may either return the
blank survey or you may discard it. Returning the survey indicates your consent for use
of the answers you supply. Once the data are collected and analyzed, the questionnaires
will be retained for three years in a locked file in the principal investigator's office. If you
have any questions, you may contact Dr. C Warfield at (616) 387-3890, Apollos Goyol at
(616) 387-3557, Human Subjects Institutional Review Board (616) 387-8293 or the vice
president for research (616) 387-8298.
This consent document has been approved for use one year by the Human
Subjects Institutional Review Board as indicated by the stamped date and
Signature of the board chair in the upper right comer. You should not participate
in this project if the comer does not have a stamped date and signature.
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W e s t e r n M ic h ig a n U n iv e r sit y

Date: April 6,2001
To:

Charles Warfield, Principal Investigator
Apollos Bitrus Goyol, Student Investigator for dissertation

From: Michael S. Pritchard, Interim Chair
Re:

HSIRB Project Number 01-03-10

This letter will serve as confirmation that your research project entitled “Adjustment Problems of
African Students at Western Michigan University’' has been approved under the exempt
category of review by the Human Subjects Institutional Review Board. The conditions and
duration o f this approval are specified in the Policies of Western Michigan University. You may
now begin to implement the research as described in the application.
Please note that you may only conduct this research exactly in the form it was approved. You
must seek specific board approval for any changes in this project. You must also seek reapproval
if the project extends beyond the termination date noted below. In addition if there are any
unanticipated adverse reactions or unanticipated events associated with the conduct of this
research, you should immediately suspend the project and contact the Chair of the HSIRB for
consultation.
The Board wishes you success in the pursuit of your research goals.
Approval Termination:

April 6,2002
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